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NURSERY RHYMES IN ENGLISH AND POLISH

A.TyPcKA (OnoJIE, TTOABIIAY JETCKUE CTHIIKH M IIPHBAYTKH B
AHTJTHEICKOM H MOABCKOM S3BIKAX. B CTaThe aHalM3MpyeTcs ponb
JETCKMX CTMLIKOB M NpHBAYTOK B aHIIMACKON M NOBCKOR AeTCKOM
JMTEpaType, OMMCHIBACTCA CTATYC 3TOMO XMAHPA B MCCIE10BAHMAX
JeTckoil nuTepaTtypel. B Hawase cTaThM NepeMMCASAIOTCS OCHOBHbBIE
MOAOMEHMS, Kacawumecs  JeTckol  noasum. OO0bMHO  HM
AHIIMACKWE, HHU NOABCKHE MCCIEeA0BATENN HE JAKOT OHpefeleHus
JETCKON MO33MM, K TOMY KE HEKOTODBIE HE CYMTAKT €€ ocolbiM
AMTepaTypHbIM  sBienneMm. C  Apyroil CTOpPOHBL, WCCAeJOBATENN
rogopaT 06 0cofeHHOCTAX AETCKOH MOJ3UH, KOTOPBIE OTIHMAOT ee
OT CTHXOB A1 B3pocibix. KpoMe Toro, m B Aurnuu, u g Ilonewe
MOMHO BCTPETHTE TOUKY 3PEHMS, COMIacHO KOTOPOH JETCKAS 10331
0bBnagaeT MeHbleil LEHHOCTBIO, W MO3TOMY He 3acly)KUBaeT
HCC1e4,0BaATe/IbCKOrO BHHMAaHUS,

B aHramiAckoR 1 NoOMbCKOH MCCASA0BATeNBCKUX TPAJHULHAX JETCKUE
CTHULWKK M OpubayTKN UMEIOT pasHelii cTaTyc. B aHramiickux uccre-
JOBAHUAX JETCKWUE CTHIIKM CHUTAKOTCHL [1033Meil, npegHasHa4yeHHON
[JIS feTel, B TO BPeMs Kak B paboTax NOABCKHX YHEHBIX OHH HUKO A
He CTaHOBHJIMCE OTAEbHBIM 00BeKTOM U3yueHus. B noabckoil aure-
paType He CYWEeCcTBYeT U COOPHUKOB JeTCKMX CTHILKOB M MPHOayTOK.
B cTaTee TakKe CONOCTABASKOTCH KAACCHPHUKALIMK JETCKOH MO33MMK,
[IpeCTaBlAeHHbIe B PaboTax aHrIMACKUX W OOJBCKUX WCCIeA0BaTe-
nei. CywecTeywT focTatouHo obwme kaaccudpukanuu, KOTOpblE
MOMHO Ha3BaTk UHTYUTHBHBEIMH. Ha cerogns ne cywecTByeT Henpo-
THBOPEHMBOH THIOAOIMHH ASTCKOH N033HUK. B cTaTee nepevncnsores
OCHOBHBIE COOPHUKH [ETCKHUX CTHLIKOB W OpHBayTOK B aHr IMACKOR
n nosnbckoil aureparype. MeciegoBanne nokaselBaeT, MTO [/ U3y-
qeHMs JeTCKOI noasnu HeodxoauMo pa3dpaboTaTe eé HempoTHBOpe-
YUBYH KIaccupuKaumnwo u 6oaee rayboKo NpoaHaaiH3upPOBaTh M0/b-
CKHE MCTOMHHUKM, NOCBALIEHHBIE OPOOIeMaM KaHPa JETCKMX CTHL-
KOB 1 npnbayTok.
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peetry for children field. At the beginning the most important claims
about poetry for children are listed. Generally, both English and
Polish researchers do not give any definitions of the poetry for
children and some of them believe that it does not exist as a separate
entity. On the other hand, it is believed that poetry for children has
specific features, which made it different from poetry for adults.
Additionally, both in England and Poland there are claims that poetry
for children is of lesser value; therefore it is often seen as unworthy of
scientific attention.

Status of nursery rthymes in English and Polish research literature
differs. In English literature nursery rhymes are considered to be a
type of poetry for children but in Polish research literature the
nursery rthymes have never been awarded separated status. There are
no collections of nursery rhymes in Polish literature. Then
classifications used in children’s poetry field in English and Polish
research literature are compared. There are some generic
classifications in the literature of the subject but most of the
classifications are intuitive. A consistent typology of children’s poetry
has never been devised. Finally major collections of nursery rhymes
are listed and a history of nursery rhymes in English and Polish
literature is presented. Findings suggest a need for consistent
classification of poetry for children and more research in Polish
literature on nursery rhymes.

Keywords: nursery rhymes, poetry for children, Polish poetry,
English poetry

The article is comprised of four parts: the first part is about the
problem of children’s poetry existence and its distinctiveness, the
second part describes classifications used in children’s poetry field.
Then there is an overview of nursery rhyme collections in Polish and
English literature, and finally, the origin of nursery rhymes in Polish
and English literature is described hriefly. The article contains
descriptions of major collections of nursery rhymes: Polish - Jerzy
Cieglikowski’s “WIELKA ZABAWA™ and English - [ona & Peter Opie’s “THE
OXFORD DICTIONARY OF NURSERY RHYMES' and ‘THE OXFORD NURSERY
RHYME BOOK.

What is children’s poetry?

What is children’s poetry? There is poetry which is easy to read and
poetry which has didactic content, but does poetry for children really
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exist? Both Polish and English researchers have been trying to avoid
giving the definition of children’s poetry.

Morag Styles in the introduction to ‘POETRY AND CHILDHOOD' (Styles
et al. 2010: XI) writes that what constitutes children’s poetry has never
been adequately formulated in English literature. She admits later that
almost any poem borrowed or stolen from the adult canon can become
part of the canon of poetry for children (Styles et al. 2010: XII). As the
other authors, Styles has not given the definition of poetry for
children, claiming that trying to do this leads to pointless debates
{Styles 1998: XXV).

In ‘FROM THE GARDEN TO THE STREET (Styles 1998: XV) Styles claims
that it is possible to show only which poetry is not for the children,
because the language used is too complex or there are other reasons
why the piece presented is inappropriate for them. Despite that Styles
believes that generally children are capable of reading difficult,
sophisticated texts if previously prepared. Although children can read
serious texts they generally like texts written in doggerel, of little value
for adults, simple or rude and we should acknowledge that fact as well
{(Ibid: XXV). In Styles’ opinion poetry written expressly for children is
not inferior to poetry written expressly for adults and later added to
children’s poetry canon. She believes that it is not possible to measure
the quality of the poetry therefore children’s poetry should be valued
in its own right (Ibid.: XVI). After all, most of what has come to be
known as children’s poetry have been created by generations of
anthologists and not by children themselves (Ihid.: XVI).

Coventry Patmore in the preface to his anthology “THE CHILDREN'S
GARLAND FROM THE BEST POETS; SELECTED AND ARRANGED’ (Patmore
1884: V) claims that his book contains only genuine poetry, that gives
pleasure to children. He admits using a practical test on children,
although he does not give any details of the testing procedure, to
separate poetry children like the most from the rest. He claims that
the application of the test has excluded from the set all verse written
specially for children and all verse written about children for adults
{Patmore 1884: VI). He does not give a definition of poetry for
children, but we understand that in his opinion, poetry for children is
that which gives them pleasure.

Similar view is presented by another anthologist, Neil Philip in the
introduction to his book entitled ‘THE NEw OXFORD BOOK OF
CHILDREN'S VERSE (Philip 1996: XXV). He claims that poetry for
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children is the only poetry to which they respond and he believes that
poetry written specially for children has low quality. In his opinion the
best anthologies rarely contain poems written intentionally for
children. And again he doesn’t give any explicit definition of poetry for
children stating that there is only good or bad poetry.

Additionally, Philip describes two different views (Philip 1996:
XXVII) about poetry for children held by the English. The first view is
that poetry for children was perfected in a lost golden age. This type of
poetry reflects a traditional perception of childhood. The second view
is that poetry for children should be relevant to the modern world,
should be shorter, catchier and not drenched in nostalgia. Philip
believes that those two styles of writing could be represented in one
anthology {and they are represented in his anthology) and poetry for
children can be attractive, silly, nonsense and serious at the same time.

Among others, there is an opinion that poetry for children as a
separate type of poetry does not exist. Peter Hunt in his article (Hunt
2010: 17) writes: “There is a common, basic assumption that poetry - at
least, post-romantic poetry — although essentially indefinable, is static,
thoughtful, sophisticated, skilled, philosophical - and concerned with
sex and death and interiority. The general concept of children is that
they are not any of those things. Therefore, children’s poetry cannot
exist” Hunt claims that in English culture poetry for children is
regarded as a step to real poetry and an instrument of acculturisation,
and not as art itself (Hunt 2010:18).

Regrettably, children are never asked for their opinion; adults
decide what type of poetry is better for them and nobody knows what
poetry for children really is. Many bhelieve that its quality is lower than
quality of poetry for adults. (Hunt 2mo0: 18).

Then Hunt says (Hunt 2010: 20) that all the opinions above are
connected to our culture and do not really relate with the formal
features of the poetry: “the judgment that something is poetry or good
poetry is nothing to do with what is on the page — it is nothing to do
with form: it is a cultural value-judgment, exactly equivalent to the
decision as to what literature is”. The idea of absolute values in
literature and art is another obstacle. Those values are hard or
impossible to define. Therefore readers have been forced to helieve
{(Hunt 200: 20) that only a small proportion of people is able to
appraise literature and others have to follow their choices. Thus, at
present we are only able to say what is available for children to read

221



SI3bIK, KOMMYHHKALIMS U COUHMANBHAS CPETA. NO. 11, 2013

{Hunt 2010: 21) because we have the canon of children’s poetry, but we
are not able to say what poetry for children is or how it should be read.
Peter Hunt (Hunt zo10: 22) presents two basic ideas, which should
change our understanding of children’s poetry. Firstly, he states that
children’s poetry does not appeal to adults and secondly it should not
be seen as a ladder or stepping-stone to anything. Hunt (Hunt 2010:
22) believes that children should be left to interact with words {reely
and this would lead us to genuine, liberated children’s poetry.

Polish researchers have held similar opinions about children’s
poetry. Jerzy Cleglikowski, in the article (Cieslikowski, 1982: 367)
entitled "WIERSZ DZIECIECY [‘Children’s poem’] states that it is not
possible to describe what poem for children is. In Polish culture of the
18" century, similarly to English culture, the role of the poetry for
children was to educate kids and poetry for children was never
considered art (Ibid.: 362). Similarly to Styles and Patmore,
Cieglikowski (Tbid.: 368) believes that poetry for children can be found
among the texts written for adults.

In the book entitled “WIELKA ZABAWA' [‘Great fun’] (Cieslikowski
198s5) Cieslikowski claims that literature for children is not a separate
genre of literature but just a modification of literature made due to
meet children’s demands. Because children have different point of
view than adults, some poetic elements will be more frequent in
poetry for children (Ibid.: 253).

Point of view is the main subject of Edward Balcerzan’s article
‘ODBIORCA W POEZ]l DLA DZIECT [‘Addressee in poetry for children’]
{(Balcerzan 1982: 392-393). The author points out that the reader
orientation has become a part of the structure of the poetry for
children; in comparison the reader orientation in the structure of
literary texts for adults is insignificant. Balcerzan has observed (Ibid.:
393-394) that the reader orientation influences names of genres used
in the field of poetry for children. Some of the terms used in the field
of poetry for children do not exist in the adult’s speech but only in the
children’s language.

The reader orientation in the poetry for children generates
limitations in the research of the children’s poetry. Balcerzan (Ibid.:
394-395) claims that text of children’s poetry can be judged from only
two separate points of view: firstly, from the perspective of didactics,
where literature is regarded as a supplement to school education, and
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secondly, from the perspective of artistic values, where literature is
regarded as art.

Balcerzan believes (Ibid.: 3g6) that both attitudes described above,
extreme didactics and radical art are in opposition to each other. He
believes also that both perspectives have one element in common: in
each case the text of poetry for children is judged from the adult’s
point of view only. Child’s point of view differs from adult’s point of
view; adults are able to analyze poetry from many perspectives in
many ways unavailable to children. Balcerzan (Ibid.: 400-401) has
enlisted three codes that can be found in all poems for children:
didactic code, poetic code and auto-didactic code (associated with
autodidactistic behaviour of the children). All of the three codes
coexist in each poem for children. Balcerzan claims {Ibid.: 406-408)
that from the perspective of a child the whole content becomes artistic
and educational at the same time, because the child sees the text as
one, inseparable entirety. In his opinion, the main value of the text
predestined for a child lies in skilful connection with the child’s
internal world.

Eugeniusz Czaplejewicz in the article entitled ‘DYDAKTYZM JAKO
ODPOWIEDZ [Didactics as an answer’] (Czaplejewicz 1986: 15) states
that contemporary literature for children is a new version of didactic
literature. In his opinion children’s literature and didactic literature
have similar vision of the world - it sees world as a school, human as a
student, and knowledge as wisdom. The difference hetween old
didactic literature and contemporary literature for children is in the
fact that didactic literature has developed in the environment which
had the same system of values; contemporary children’s literature is
created in the environment which has a different vision of life and the
world. The author of the contemporary literature for children creates
values which are not his own (Ibid.: 16-17). Didactic literature and
contemporary literature for children give answers but at present
literature that asks questions predominates. Czaplejewicz believes that
children’s literature should stay unchanged, should keep its vision of
the world and should keep answering the questions, because it is
source of its strength (Ibid.: 21-24).

Myth of distinctiveness of poetry for children

The myth of distinctiveness of poetry for children has been the
main obstacle stopping researchers from carrying out a systematic
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analysis of the subject. This myth was influenced, on the one hand, by
didactic traditions in the poetry for children, on the other hand, by the
needs of the authors and writers. Especially lesser skilled authors have
used the myth of distinctiveness for their benefit because poetry which
is different, unique, or special cannot be subjected to serious stylistic
analysis the same way as other literary texts.

Jan Brzechwa in his article entitled: ‘O POEZ]1 DLA DZIECT [‘About
poetry for children’] noted that myth of distinctiveness of poetry for
children protects incompetent authors (Brzechwa 1982: 349) - they do
not have to match the expectations readers have towards writers who
write for adults. Then Brzechwa observes (Ibid.: 349) that badly
written texts for children wusually are believed to excel in
understanding children’s soul and possessing special educational
values. Brzechwa has pointed out (Ibid.: 356) that the myth of
distinctiveness is a barrier between children and poets. It stops the
development of poetry because influenced by it professional poets do
not want to write for the children. Additionally, Brzechwa (Ibid.: 355)
has called our attention to the fact that in Polish culture poetry for
children was generally treated as an attribute of motherhood - another
reason for professional writers to avoid children’s poetry and leave it
to their wives.

Children’s poetry research - Nursery rhymes research -
Inferiority

As it was stated many times hefore, poetry for children was
considered inferior to poetry for adults. This situation can be observed
in Polish and English research literature. There are not many
differences between what was said by Polish and English researchers.

Jan Brzechwa, the most popular author of Polish poems for
children of all time, claims (Brzechwa 1982: 355) that in the 1920s,
literature for children was regarded as of inferior quality. It was merely
part of the educational process and neither editors nor critics were
interested in its development.

Jan Brzechwa (Ibid.: 355) criticized that state of affairs. In his
opinion poor Polish tradition of poetry for children and lack of serious
attention should raise increased anxiety.

Jan Zygmunt Jakubowski expressed a similar opinion. In his article
(Jakubowski 1982: 357) entitled: “WIERSZE DLA DZIECL. ALE POEZJA’
[‘Poems for children... but poetry’] Jakubowski pointed out that critics
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and commentators did not analyze poetry for children because of its
poor quality. According to Jakubowski, poetry for children which was
published in newspapers and volumes in the 19205 was of very bad
quality.

Concerns about quality have not been the only reason for critics to
avoid dealing with poetry for children. Edward Balcerzan (Balcerzan
1982: 396) believes that lack of commentators’ own point of view in the
judging of poetry for children was to blame for the fact that literature
for children was marginalized by the critics.

In Poland, poetry for children has been ignored not only by the
critics of poetry but by the researchers of folklore as well. Dorota
Simonides, folklore researcher, in her article “WSPOLCZESNA USTNA
TWORCZOSC DZIECT [‘Contemporary oral children’s work’] (Simonides
1982: 408) points out that for a long time there were no research made
on folklore for children. Despite many attempts, in Polish literature,
there is only one study devoted to children’s folklore, which is Jerzy
Cieslikowski’s ‘WIELKA ZABAWA'.

Jerzy Cieslikowski himself agreed (Cieslikowski 1985: 6) that in
Polish literature there were not many scientific articles or publications
dealing with children’s folklore. Despite of the fact that Oskar Kolberg,
the most famous Polish ethnologist, has collected texts known and
sung by children, there are no publications which list all of them
separately.

In fact, Polish researchers have never created (Cieslikowski 198s5:
g1) any selection of nursery rthymes. Kolberg himself described
children’s games but neglected the rhymes. Additionally, nursery
rhymes were never published in a separate anthology in Poland, and
there is no custom to print them in publications for children.

Poetry for children has never been the most popular research
subject in Britain. It has not changed much recently despite the fact
that we observe growing interest in children’s poetry. Morag Styles in
‘POETRY AND CHILDHOOD' (Styles 2010: XV) says: ‘Regrettably, poetry is
also the Cinderella of children’s literature, receiving very little scholarly
attention. It is usually poorly represented at academic conferences and
is the subject of minority interest.” In ‘From the Garden to the Street’
Styles (Styles 1998: 16) admits that the position of children’s literature
is marginal within literature as a whole and there are not many
scholars in this field (Ibid.: IX). In the same way there are not many
publishers willing to deal with children’s poetry, they are preoccupied
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with commercial success (Styles 2010: XV) and prefer to promote other
types of literature. In Britain, where the editorial market is much more
developed than in Poland, there is certain unwillingness among
publishers (Ibid.: XV} to popularize poetry for children, especially
volumes written by a single poet.

Generally, research on the children’s poetry can be challenging.
Poetry for children had not existed for a long time and it emerged
from the poetry for adults. Poets had been writing texts with adults in
mind for ages, and only some of the texts later became part of the
children’s poetry canon. Therefore, neither style nor subject
determines who should be the reader of the poem. Additionally a
coherent typology of children’s poetry was never presented. The
names of the genres of the children’s poetry are taken from children’s
speech and do not exist in the dictionaries or handbooks of stylistics.

Generic classifications of children's poetry

As it was mentioned previously, a consistent typology of children’s
poetry was never presented. There are some generic classifications in
the literature on the subject but most of the classifications are
intuitive and inconsistent. Those classifications often present
terminology where literary terms are mixed with the colloquial
expressions. For example, only among nursery rhymes from ‘THE
OXFORD DICTIONARY OF NURSERY RHYMES' (Opie & Opie 1997: IX) we
can find: nonsense jingles, humorous songs, infant amusements,
nursery counting-out formulas, baby puzzles, riddles, rhyming
alphabets, tongue twisters, nursery prayers, folk rhymes, magic spells,
and fairy tales in verse.

There were some attempts to systematize children’s poetry field in
the Polish literature. Stanistaw Frycie in a book entitled: ‘LITERATURA
DLA DZIECI 1 MEODZIEZY W LATACH 1945-1970" [‘Literature for children
and youth in 1945-1970’] (Frycie 1982: 87-104) divided contemporary
lyrics for children into four subdivisions: poetry of imagination, poetry
of grotesque and satire, lyrical poetry and poetry of the avant-garde.
Frycie (Ibid.: 15) was one of the researchers who believed that
children’s poetry of the twenties was well matched to the
psychological, aesthetic and educational needs of children.

Another method of categorising poetry for children was devised by
Bogustaw Zurakowski. Zurakowski (Zurakowski 1982: 376) identified
two branches in poetry for children: older - didactic and modern -
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lyrical. Zurakowski (Ibid.: 376-377) also described two genres of poetry
for children. The first genre was called by him children’s tele, which he
compared to a fable. The difference hetween them is that a fable is
polysemous whereas a children’s tale is unambiguous. The second
genre (Thid.: 378) was called by him the little parable. Aim of the little
parable was to educate, show good behaviour and positive values.

Jerzy Cieslikowski in the article ‘Wiersz dzieciecy’ (Cieglikowski
1982: 365-366), unlike Zurakowski, who identified lyrical and didactics
subdivisions of children’s poetry, has divided Polish children’s poetry
into two subdivisions: rustic (describing: cottages, village, and
animals) and urban (describing: toys, town and child’s room).
Additionally Cieslikowski (Ibid.: 374) has pointed out that all types of
texts for children can be either for the hearing, because of the rhyme,
accent, etc. or for the viewing, because of the pictures or other visual
elements corresponding with the content.

Cieglikowski (Ibid.: 360) postulated the children’s poem as a genre
independent from the reader. He believed that it is a structure
conditioned by the nature of children’s imagination and argued that a
children’s poem does not have to be written with children in mind and
does not have to follow the guidelines developed for the use of
educational standards.

In the same article Cieglikowski (Ibid.: 360 - 361) divided children’s
poems into three types: lullabies — songs with rhythm, melody and
chorus sung at the cot, little fables - combination of magical folk fairy
tale and fable and rhymes (in his system the riddle is a type of the
rhyme). He has also described five types of little fables:

1. lyrical - with stanzas, choruses and descriptions of emotions,
2. magical - with the elements of magic,

3. narrative - with the plot,

4. dramatic - dialogues can be used as a script of a game,

5. manual - manual elements as essential component.

Cieglikowski (Ibid.: 361) claims that the little fable derives directly
from the children’s nursery rhyme and is in fact grown-up, mature
form of the nursery rhyme.

In ‘BAJECZKA DZIECIECA™ he (Cleslikowski 1968: 88) also argues that
the fittle fable is a new genre of rhyme for the children which has
developed in Polish literature. This genre combines many elements
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taken from: fairy-tales and fables, and contains other elements like:
fantasy, magic, animal symbolism and didactics. It is usually written in
verse, with dialogues and can be seen as a miniature of fairy-tale and
fable.

Some attempts have been made by researchers of folklore to
classify genres of poetry for children in Poland. Dorota Simonides
{Simonides 1982: 4o09), the ethnologist, during her research on
children’s folklore found out that children have two repertoires of
songs and rhymes. The first repertoire of a child comes from its
parents, and the second one is the child’s own repertoire.

Texts included as children’s folklore by Simonides (Ibid.: 409) are:
stories in prose (fables, legends, anecdotes) nursery rhymes (counting
rhymes, compilations, poems) and proverbs f{and proverbial
expressions).

The following types of rhymes were found to be known by the
children during the Simonides’ (Ibid.: 410-420) research:

rhymes related to TV programmes;

parodies and travesties of: songs, slogans, prayers, carols;
rhymes ahout good behaviour;

rhymes with rude expressions;

rhymes based on proverbs.

Vp

Both repertoires will be found to contain a variety of characteristic
linguistic constructions hesides the use of thyme. The recognition of
the text as belonging to the children’s folklore is based on its
popularity among the children and not on its origin, so every text
popular among children can be included into the set of the children’s
folklore.

Another way of thinking is presented by Jolanta Fugowska.
Fugowska (Fugowska 1958: 143-155) divides children’s poetry into
models of communicative situations. In her scheme the designation or
usage of the text determines its position in a system. Fugowska’s
approach shows notable clarity and coherence. Many authors have
tried to systematize children’s poetry but not many of those trials were
successful - most of the categorizations attempted lack a semblance of
scientific practice and are different types of lists.

In Britain, Morag Styles (Styles et al. 2010: XIII) did not create a
classification of children’s poetry, but itemized its basic types. These
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were: country rimes of Bunyan, Stevenson’s garden, Potter’s and
Milne’s light verse, Hughes’ animal poems, humour, rude rhymes,
nonsense, fairy-tale poetry, nursery rhymes.

Classification of nursery rhymes

Since in Polish literature there is only one publication about the
nursery rhymes, there is only one classification of nursery rhymes
available. In his book ‘WiELka ZaBAwA' Jerzy Cieslikowski
{Ciedlikowski 1985: 92) used and adjusted a classification of the
nursery rhymes created originally by the Czech ethnographer
J. Fejtalik.

The classification of nursery rhymes of ].Fejtalik had these
categories:

1. Clapping rhymes;

2. Rhymes about animals or plants;

3. Animal’s voices;

4. Song sung during making willow pipes;

5. Rhymes sung when the rain was raining or sun shining or
without specific reasons;

6. Rhymes related to entertaining the children;

7. Alliterations;

8. Riddles;

9. Rhymes used during public holidays;

10. Games and plays.

In Britain, Iona and Peter Opie gathered 8oo rhymes and ditties in
‘THE OXFORD NURSERY RHYME Book' (Opie & Opie 1955: V). Among
them were: infant jingles, riddles, catches, tongue-trippers, baby
games, toe names, maxims, alphabets, counting rhymes, prayers and
lullabies. The authors (Ibid.: VI-VIII) divided rhymes into nine
sections according to occasions, particular actions or different stages
of child’s development.

Opies’ classification includes:
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1. Baby games and lullabies (baby-play, knee rides, sayings for
undressing, washing and going to bed all used when child cannot yet
read);

2. First favorites (known to every parent and most memorable);

3. Little songs (when it is possible to recognize a tune to sing);

4. People (songs about people);

5. A little learning {(alphabet and number rhymes);

6. Awakening (for awakening senses of a child to help appreciate
the feel of words);

7. Wonders (fancies and frolics);

8. Riddles, tricks and trippers {common objects in the apparel of
other objects);

9. Ballads and songs (mature songs for a child 7 - 8 years old).

Collections of nursery rhymes - Jerzy Cieslikowski's ‘Wielka
zabawa'

‘WIELKA ZABAWA™ by Jerzy Ciedlikowski is the only publication in
Poland about games, songs and rhymes for the children. There are no
other publications about nursery rhymes and games for children in the
Polish language so far.

In his book, Cieslikowski (1985: 5-6) observes that artistically the
best literary texts for children have come from children’s folklore.
Cieglikowski puts the emphasis on the analysis of thymes and songs
and shows how they derive from folklore and very often he gives only
abbreviated version of the song or rthyme.

Cieslikowski entitled his book ‘WIELKA zABAWA® ['Great fun’]
assuming that everything children do they do for fun. In his book
(Thid.: 88-159) he characterises as follows:

1. Games:

a) Games where the words are important;

b} Texts which come {rom the games;

¢) Games based on certain motifs such as: birds, rose, paints;
d) Games connected with the dances and processions;

2. Lullabies and wake up songs:

a) Lullabies;
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b} Beliefs and superstitions about a cot;
¢) Rhyming lullabies;
d) Myths of childhood: first tooth, where [ came from;

3. Nursery thymes - Cieslikowski has adjusted classification of
]. Fejtalik and his classification of the rhymes is as follows:

a) Manual rhymes: clapping, pinching, touching, fingers games.

b) Poems on various occasions: work songs, repetitive poems;

¢) Fear: dwarves, witches, darkness, ‘Gniotek’, ‘Baba Jaga’, ‘Kurze
ptucko’;

d) Phonetic rhymes: alphabets, tongue-twisters;

¢) Children's adaptations: pagan songs, wedding songs, carols;

f) Birds and animals voices: nightingale, chickens, rooster, [rogs
etc.;

g) Nonsense;

h) Puzzles;

iy Rhymes about ladybird and snail.

4. Children among themselves:

a) During pasturing;
b} Shepherds’ sayings;
c) Counting rhymes.

Collections of nursery rhymes - Opies’ ‘THE OXFORD NURSERY
RHYME BOOK’ and ‘THE OXFORD DICTIONARY OF NURSERY RHYMES’

For many people the birth of a child is a beginning of a new stage
in their life. Energy and changes coming with the child very often
inspire other activities. ‘THE OXFORD DICTIONARY OF NURSERY RHYMES'
by Peter and Iona Opie (Opie & Opie 1997) was the direct result of a
birth of their first child.

Peter Opie (Carpenter & Prichard 1984: 387) was the son of a
surgeon but he did not follow in the footsteps of his father, he never
graduated college and he has become a journalist. [ona Opie was the
daughter of an expert on tropical diseases. She also never graduated
college and she worked for an international shipping company. They
were married in 1943 and their first child (they had three children) was
born in 1944 and this event started their studies on British nursery
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rhymes. The Opies probahly did not expect how far they will hecome
preoccupied with their new joh of collecting the nursery rhymes and
that as a result they will save them from the oblivion and preserve
them for the posterity.

The first publication of the Opies was a collection of nursery
rhymes entitled ‘I Saw EsaU’, published in 1947. In this collection
rhymes which are known to British school children, were presented.
After this publication they continued their research and were
collecting nursery rhymes for a book which was planned as a study on
all British nursery rhymes. This collection was released in 1951 as the
‘THE OXFORD DICTIONARY OF NURSERY RHYMES' (Opie & Opie 1997) and
received wide acclaim. It is worth to mention that it was not the first
publication dedicated to British nursery rhymes. Almost one hundred
years earlier, James Halliwell (Carpenter & Prichard 1984: 235) in 1842
had published an anthology of nursery rthymes entitled ‘THE NURSERY
RHYMES OF ENGLAND'. His anthology was incomplete; it did not have
information about the sources used during the research. Some
scholars (Ibid.: 235) now doubt the reliability of material in the book.

Opies were the first researchers who not only collected the
majority of the English nursery rhymes but also to a large extent
systematized available knowledge about them. All texts in the
dictionary were arranged alphabetically according to the most
important word in the title. Additionally, all the texts were presented
with all known versions and with the appropriate commentary on
sources used and the origin.

The author of ‘THE NEw OXFORD BOOK OF CHILDREN'S VERSE', Neil
Philip (Philip 1996: XXX) writes about work of Opies: “My admiration
for the bath books (he mentioned also Donald Hall’s ‘OXFORD BOOK FOR
CHILDREN’S VERSE IN AMERICA’) <...> has grown in the process, and I have
also been grateful that the assiduous scholarship of their editors has
freed me from the need to include work simply for its historical
importance. If you look in this book for some half-remembered poem
from your childhood and do not find it, it is probably in Opie or Hall.”

Opies’ dictionary was published twice, in 1951 and 1997. The book is
known to all English-speaking researchers of poetry for children and it
is considered essential reading in the field of children’s poetry. The
book contains works published from many sources; books,
newspapers, leaflets. The authors aimed at finding the earliest versions
of each text. If the piece had many versions they presented the most
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full and most widely known version as basic. The dictionary alongside
with British nursery rhymes includes pieces published in the United
States. Many of the texts in the THE OXFORD DICTIONARY NURSERY
RHYMES' had previously been known in oral tradition {Opie & Opie
1997: 3). The basic criterion for the allocation of the gathered material
was the age of children, therefore 'THE OXFORD DICTIONARY OF
NURSERY RHYMES' does not include pieces that were read by school
children.

The dictionary of Iona and Peter Opie is consistent and accurate.
All the entries in the dictionary were written by the Opies, and not, as
is often the case, by different authors commissioned to write about
specific issues {Carpenter & Prichard 1984: 8). Their approach was
extremely methodical and their labour was organized from the very
beginning. lona Opie was responsible for the field work: school and
library visits, surveys. Peter Opie was responsible for the editing and
writing. In addition to the ‘OXFORD DICTIONARY OF NURSERY RHYMES'
the Opies published the ‘OxFORD BOOK OF NURSERY RHYMES in 1955.
Thanks to their incredible diligence they created a collection that is
currently used as a reference for other researches and editors.

Currently, the publishing market recognises the child as a customer
and anthologies of poetry for children are published frequently. But at
the time when Peter and lTona Opie were gathering thymes for their
collection, research on children’s literature was not as popular as it is
nowadays (Carpenter & Prichard 1984: 7). The situation we observe
today with congresses, symposia and seminars devoted to children’s
poetry was hard to imagine in 1951

The origin of nursery rhymes in Polish literature

Polish nursery rhymes were first collected in the 19™ century. Some
of the pieces can be found in many regions of Poland in a similar or
the same form. They are all very old, definitely of folk origin and come
from the practice of amusing children or rituals and ceremonies of
pagan or Christian origin. {Cieélikowski 1985: go) In Polish literature
nursery rhymes do not have separate generic name and they are just
called rhymes or rhymes for children.

The first collection of nursery rthymes was published by
E. Gotebiowski in 1831 (Ibid.: g1). Gotebiowski admitted that some of
the pieces included in his booklet were obtained from Klementyna
Hoffmanowa. Hoffmanowa was one of the first Polish writers of
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children’s literature, who lived between 1798 and 1845. Those pieces
were games and jingles known to her when she was a child. It is
believed that the descriptions of the pieces passed by Klementyna
Hoffmanowa are the earliest data about Polish games for children. It is
proven (Ibid.: g1) that those games and activities remained unchanged
for the next hundred years.

Polish folklore research is generally uninterested in children’s
folklore. Polish researchers have never awarded separated status to
nursery rhymes. Oskar Kolberg, the most famous Polish folklore
researcher, author of the monumental work of 33 volumes about folk
{Kolberg 1957-1980) with about 18 thousand texts described did not
create a section for them either (Ibid.: g1). Jerzy Cieslikowski
{Cieslikowski 1985) just published his "WIELKA ZABAWA’ in 1985, and his
work was the first publication about Polish nursery rhymes.

The origin of nursery thymes in English literature

The majority of nursery rhymes were not originally intended for
children.

Pieces known now as nursery thymes were often written for adults
{Opie & Opie 1997: 3-4). They include: ballads, folk songs, remnants of
ancient customs, war songs, proverbs, prayers, and indecent songs.
Only rthymed alphabets and lullabies were created for children.

Nursery rhymes seem to have appeared in the literature rather late.
There were no publications of nursery rhymes in 16™ and 17"
centuries. In 1744 a volume of nursery rhymes entitled: “TOMMY
THUMB'S PRETTY SONG BOOK’ was published. Only one copy of this
volume has survived (Ibid.: 28-29).

The next collection of nursery thymes was published in 1760 under
the title: ‘THE ToP BOOK OF ALL, FOR LITTLE MASTERS AND MISSES’. The
same yvear, a well-known publication: ‘MOTHER GOOSE'S MELODY OR
SONNETS FOR THE CRADLE was published. This collections was very
popular in Britain and United States, it has been published many times
over the years. Rhymes from this collection have been reissued or
reprinted in different forms after the publication (Ibid.: 32-33). Thanks
to the popularity of the collection in the United States nursery rhymes
are called Mother Goose songs. Nursery riyme is the British term. This
term appeared in the second decade of the 19™ century, introduced
probably by well known authors of ‘RHYMES FOR THE NURSERY', Ann and
Jane Taylor. Their book had a gilded inscription ‘nursery rhymes’ on
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the back cover (Ibid.: 1). Before this publication rhymed songs for
young children were known under the name of songs or ditties (Styles
1998: 83).

Nursery rthymes and other songs for children in the 16™ and 17"
centuries were issued in the form of disposable, low-cost prints. These
publications were often decorated but printed on poor quality paper.
For this reason, not many of these publications have survived till
today.

In the 18™ century so called ABC books were very popular among
children. They were created to facilitate learning to read. Between the
16™ and 18™ centuries horn-books and later battledores were popular.
These books were made of wood to which a parchment with alphabet,
prayer, or proverb was attached. Apart from these exceptions before
™ century, children were generally reading literature which was
predesigned for adults (Styles 1998: 86).

It should be mentioned that in the 18" century, nursery rhymes
were seen as a manifestation of idiocy among the peasantry (Ibid.: 8s).
Works of this type were considered dangerous (especially by Puritans)
because they contained nonsense and fantastic elements (Ibid.: 85). At
that time, many Puritan authors were changing the content of songs,
trying to create religiously and ideologically correct versions (Opie &
Opie 1997: 2). Although there have been many attempts to change the
content, most of the rhymes have survived from ancient times to the
present day virtually unchanged. Iona and Peter Opie found that most
of the nursery rhymes were very old: about 50% of all rthymes were
created before the 18" century, and some of them were created before
the 16™ century (Ibid.: 7). The most popular songs have their
equivalents in other European cultures, mainly in Norway, Germany
and France (Ibid.: g-10).

Summary

There is no generally accepted definition of children’s poetry in
Polish or English literature. Children’s literature is considered part of
didactic literature, a modification of literature or new version of
didactic literature by Polish researchers. English researchers do not
give an explicit definition of children’s literature. The position of
children’s literature is marginal within literature as a whole. Both in
Poland and in England; children’s poetry is regarded as an inferior
genre especially when it is written specifically for children and it is

235



SI3bIK, KOMMYHHKALIMS U COUHMANBHAS CPETA. NO. 11, 2013

unwillingly analysed by critics and commentators. A consistent
typology of children’s poetry has not been devised yet. There are some
generic classifications in the literature of the subject but most of the
classifications are intuitive. There were some attempts to systematize
children’s poetry field in Polish literature made by Frycie, Zurakowski
and Cieslikowski. In Britain the classification of children’s poetry was
not devised. Nursery rhymes as a subject of research were ignored by
Polish researchers of folklore. In Polish literature there is only one
publication ("WIELKA ZABAWA’) about nursery rhymes and there is only
one classification created by the Czech ethnographer J. Fejtalik and
later adjusted by Jerzy Cieslikowski. There are no anthologies of
nursery rhymes in Polish literature. Polish folklore research is
generally uninterested in children’s folklore. Polish researchers have
never awarded separated status to nursery rhymes. In Britain, Iona and
Peter Opie published two anthologies of nursery rhymes: “THE OXFORD
NURSERY RHYME BOOK’ and ‘THE OXFORD DICTIONARY OF NURSERY
RHYMES" and they classified nursery rhymes into nine sections
according to different stages of child’s development. Nursery thymes
first appeared in British literature in the 18" century, although they
were published in the 16™ and 17" centuries in the form of low-cost
prints. The term ‘nursery rhiymes’ has been used in Britain since the
19" century. Before that rthymed songs for young children had been
known under the name of songs or ditties. In the United States,
nursery rhymes are called ‘MOTHER GOOSE SONGS'. Polish nursery
rhymes were collected for the first time in 19™ century. They are of folk
origin and come from practice of amusing children or rituals of pagan
and Christian origin. In Polish literature, nursery rhymes do not have
separate generic name and they are just called rhymes or rhymes for

the children.
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